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‘A threshold concept can be considered 
as akin to a portal, opening up a new 
and previously inaccessible way of 
thinking about something. It represents 
a transformed way of understanding, or 
interpreting or viewing something 
without which the learner cannot 
progress. As a consequence of 
comprehending a threshold concept 
there may thus be a transformed 
internal view of subject matter, subject 
landscape or even world view’ 

Meyer and Land (2005) (pg.412)

‘transformative (occasioning a 
significant shift in the perception of a 
subject), integrative (exposing the 
previously hidden inter-relatedness of 
something) irreversible (unlikely to be 
forgotten, or unlearned only through 
considerable effort), and frequently 
troublesome, for a variety of reasons. 

Land, Cousin, Meyer, Davies, (2005) 
(pg.53)





Difficulty in understanding threshold 
concepts may leave the learner in a 
state of ‘liminality’, a suspended state of 
partial understanding, or ‘stuck place’, in 
which understanding approximates to a 
kind of ‘mimicry’ or lack of authenticity. 
Insights gained by learners as they 
cross thresholds can be exhilarating but 
might also be unsettling, requiring an 
uncomfortable shift in identity, or, 
paradoxically, a sense of loss. 

Land, Meyer Smith (2008) (pg.10) 

You need resilience because learning is 
recursive: if you don't 'get it,' you come 
at it a different way. And you need a 
certain degree of self-efficacy; you need 
a certain belief that 'Okay I don't get 
this, but I know if I hang in there I will 
get it.' But this US group says this 
resilience has to be linked to these 
emotional/affective qualities of hope and 
optimism. Some kids are tough, but if 
they don't see a way through or have 
some kind of hope, they may not make 
it 

Rhem (2013) Stanford faculty blog





Looking forwards, Land, Cousin, Meyer, Davies, (2005) , highlight the use of 
effective teaching strategies; ‘The task for course developers and designers 
here is to identify, through constructive (and constructivist) feedback, the 
source of these epistemological barriers, and subsequently to free up the 
blocked spaces by, for example, redesigning activities and sequences, 
through scaffolding, through provision of support materials and technologies 
or new conceptual tools, through mentoring or peer collaboration, to provide 
the necessary shift in perspective that might permit further personal 
development’. 

Land, Cousin, Meyer, Davies, (2005) (pg. 62-63)
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